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TESTIMONY ON SENATE BILL NO. 2655, RELATING TO PSYCHOLOGY.

TO THE HONORABLE ROSALYN H. BAKER, CHAIR, THE HONORABLE MICHELLE
N. KIDANI, CHAIR, AND MEMBERS OF THE COMMITTEES:

The Department of Commerce and Consumer Affairs (“Department” or “DCCA”)
appreciates the opportunity to testify on S.B. 2655. My name is Celia Suzuki, and | am
the Licensing Administrator of the Department’s Professional and Vocational Licensing
Division (“PVL”"). PVL offers comments on this measure.

The purpose of S.B. 2655 is to, among other things, establish recommended
criteria for licensure of school psychologists and be regulated by the Board of
Psychology.

S.B. 2655 creates a new part in the Hawaii Revised Statutes (“HRS”) to regulate
school psychologists. HRS section 26H-6 requires that new regulatory measures being
considered for enactment be referred to the Auditor for a sunrise analysis. The statute
requires the referral to be made by a concurrent resolution that identifies a specific

legislative bill to be analyzed. The statute further requires that the analysis set forth the



Senate Bill No. 2655
February 14, 2018
Page 2

probable effects of the proposed regulatory measure, assess whether its enactment is
consistent with the purposes of HRS section 26H-2, and assess alternate forms of
regulation. Section 26H-2 states:

(1) The regulation and licensing of professions and vocations shall be undertaken
only where reasonably necessary to protect the health, safety, or welfare of
consumers of the services; the purpose of regulation shall be the protection of
the public welfare and not that of the regulated profession or vocation;

(2) Regulation in the form of full licensure or other restrictions on certain
professions or vocations shall be retained or adopted when the health, safety,
or welfare of the consumer may be jeopardized by the nature of the service
offered by the provider;

(3) Evidence of abuses by providers of the service shall be accorded great
weight in determining whether regulation is desirable;

(4) Professional and vocational regulations which artificially increase the costs of
goods and services to the consumer shall be avoided except in those cases
where the legislature determines that this cost is exceeded by the potential
danger to the consumer;

(5) Professional and vocational regulation shall be eliminated when the
legislature determines that they have no further benefits to consumers;

(6) Regulation shall not unreasonably restrict entry into professions and
vocations by all qualified persons; and

(7) Fees for regulation and licensure shall be imposed for all vocations and
professions subject to regulation; provided that the aggregate of the fees for
any given regulatory program shall not be less than the full costs of
administering that program.

The Department believes that a sunrise study should be completed by the
Auditor so that the Legislature has the benefit of important profession-specific
information before school psychologists are regulated.

The Department respectfully suggests that this bill be deferred until a sunrise
analysis on this measure is conducted by the Auditor.

Thank you for the opportunity to provide comments on S.B. 2655.
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TO THE HONORABLE ROSALYN H. BAKER, CHAIR, THE HONORABLE MICHELLE
N. KIDANI, AND MEMBERS OF THE COMMITTEE:

The Department of Commerce and Consumer Affairs (“Department”) appreciates
the opportunity to testify on S.B. 2655, Relating to Psychology. My name is Daria Loy-
Goto, and | am the Complaints and Enforcement Officer for the Department’s Regulated
Industries Complaints Office (“RICQO”). RICO takes no position on this bill but offers
enforcement-related comments.

S.B. 2655 adds a new part to Chapter 465, Hawaii Revised Statutes (“HRS”), for
the licensure and registration of school psychologists with oversight by the Board of
Psychology (“Board”).

RICO concurs with the testimony of the Department’s Professional and
Vocational Licensing Division on the issue of a sunrise review, and respectfully offers

the following enforcement-related amendments to the bill:
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Page 2

1) RICO requests clarification on what is included in “developmental centers”
and “approved private school[s]” in §465- (a) on page 8, lines 8-9.

2) Amend 8465- (a)(5) on page 11, lines 1-3 as follows: “(5) Aiding and
abetting an unlicensed person to directly or indirectly perform activities requiring a
license ferthe-practice-of-schoolpsycheology;” as required for other licensed
professional and vocational licensees.

3) RICO also requests clarification on what constitutes a “psychological
examiner” in 8465- (a) on page 14, at line 9.

RICO believes this is an area which may overlap with other professions, that
clarification will assist RICO with enforcement, and appreciates the Committee’s
consideration of RICO’s concerns.

Thank you for the opportunity to testify on S.B. 2655. | am happy to answer any

guestions the Committee may have.



DR. CHRISTINA M. KISHIMOTO
SUPERINTENDENT

DAVID Y. IGE
GOVERNOR

STATE OF HAWAT'|
DEPARTMENT OF EDUCATION
P.O. BOX 2360
HONOLULU, HAWAI'I 96804

Date: 02/14/2018

Time: 09:30 AM

Location: 229

Committee: Senate Commerce, Consumer
Protection, and Health

Senate Education

Department: Education

Person Testifying: Dr. Christina M. Kishimoto, Superintendent of Education

Title of Bill: SB 2655 RELATING TO PSYCHOLOGY.

Purpose of Bill: Establishes licensure requirements for school psychologists to be

administered by the board of psychology. Amends the composition of
the board to include two school psychologists.

Department's Position:
The Department of Education (Department) offers the following comments on SB 2655, which
establishes licensure requirements for school psychologists.

As a general statement, the Department supports licensing of school psychologists as it
enhances the quality of services we are able to provide to our public school students and allows
for the opportunity to seek Medicaid reimbursements for services provided by a licensed mental
health professional.

However, the Department is concerned that this bill does not provide a sufficient transition
period for our current school psychologist employees to obtain licensure by the bill’s effective
date of July 1, 2020. Without a sound transition period, especially for those employees deemed
to have met our school psychologist minimum requirements with a related field graduate degree
program, we anticipate employee layoffs, a disruption of school psychologist services provided
to our students, and an overextension of those remaining school psychologists to have to fill in
the services gap. Given the lack of an in-state school psychologist program of study, the
Department’s employees cannot readily obtain the proposed license.

Thank you for the opportunity to submit testimony on SB 2655.

The Hawaii State Department of Education seeks to advance the goals of the Strategic Plan
which is focused on student success, staff success, and successful systems of support. This is
achieved through targeted work around three impact strategies: school design, student voice,
and teacher collaboration. Detailed information is available at www.hawaiipublicschools.org.
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TESTIMONY ON SENATE BILL NO. 2655, RELATING TO PSYCHOLOGY.

TO THE HONORABLE ROSALYN H. BAKER, CHAIR, THE HONORABLE MICHELLE
N. KIDANI, CHAIR, AND MEMBERS OF THE COMMITTEES:

My name is May Ferrer, and | am the Executive Officer of the Hawaii Board of
Psychology (“Board”). Thank you for the opportunity to testify on this measure. While
the Board has not had the opportunity to review and discuss this measure, it will do so
at its next scheduled Board meeting on Friday, February 16, 2018.

S.B. 2655 establishes licensure requirements for school psychologists to be
administered by the board of psychology. It also amends the composition of the board
to include two school psychologists.

During the 2017 legislative session, the Board supported the intent behind the
regulation of school psychologists and maintained its position that school psychologists
should be regulated by an independent and a separate regulatory body.

Thank you for the opportunity to provide comments on S.B. 2655.
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SB2655
Aloha Chair Baker, Chair Kidani, and Senators:

The Hawai i Association of School Psychologists (HASP) believes that licensure is important for all
professionals that are entrusted to care for students, especially those with special needs. HRS 465 protects the
professional integrity of the term “psychology” by ensuring that non-licensed individuals cannot practice
psychology. This public protection ensures that specialized training and expertise is required to practice
psychology. Currently, School Psychologists are ‘exempt’ from having to have licensure to practice in the
educational setting (HRS465) and have had no credentialing in the state of Hawai i. Hawai'i is the only state
in the nation that allows this. This exemption has allowed individuals who do not have graduate training in
school psychology and who do not meet the nationally accepted certification standard to practice
“psychology” within the educational setting. We are asking for the legislators support to establish licensing
in Hawai'i, in that it nullifies that exemption and ensures that students receive services from highly qualified
and licensed professionals. Only certificated or licensed professionals are billable under Medicaid, so the
current exemption does not allow for the Department of Education to bill for any services or evaluations
conducted by school psychologists at this time. Licensing of school psychologists would be another avenue
for the DOE to generate funds under Medicaid.

Graduate training in school psychology and a supervised internship aligns with the Practice Model set forth
by the National Association of School Psychologists (NASP). The Practice Model outlines the professional
expectations of respecting the dignity and rights of all persons and maintaining professional competency and
integrity in professional relationships to foster and maintain the publics trust. Our practice model outlines the
training of school psychologists that requires them to be forthright about their qualifications, competencies,
and roles. We work in full cooperation with other professional disciplines to meet the needs of students and
families and avoid multiple relationships that diminish their professional effectiveness. We maintain the
public trust by respecting law and encouraging ethical conduct. When untrained and ungualified persons are
employed as a ‘school psychologist” under this current exemption in HR 465, but do not meet the graduate
level training requirements, the integrity of the profession is compromised and the public is not protected.
The training of school psychologists is unique in that we have extensive training in cognitive, academic,
social/emotional, behavioral, and adaptive assessment practices and training to ensure these measures are
fair, reliable and valid. When these assessments are not utilized and administered as they were designed by
properly trained professionals, the students are not being fairly assessed, which can result in inaccurate
results. The research is clear that students who are identified with special learning needs are at a higher risk
for a number of negative outcomes, such as dropping out of school, qualifying for lower-level jobs, or
becoming involved in criminal activity. Raising the standards of practice for all school psychologists
working in the state of Hawai'i will in turn increase appropriate service delivery to those students most in
need. The Sunset Evaluation of 1987 (and referencing the Sunset Evaluation of 1981) indicated
Psychologists needed licensing; there was never an exception for any type of psychologist to practice without
a license. For this reason, School Psychologists should be included in HR 465 without a new sunrise.

Hawai'i Association of School Psychologists asks that you support licensing of school psychologists to
ensure that all children in Hawai i are afforded the same protection of a licensed and credentialed
professional working within their scope of practice.

Respectfully Submitted:

Leslie A. Baunach, MA/CAS, NCSP
HASP Legislative Representative

Association of School Psychologists| www.hasp.org | HASP808@gmail.com
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Testimony in Support of SB2655 with amendments

February 14, 2018, 9:30 am, Room 229

The Hawai‘i Psychological Association (HPA) supports Senate Bill 2655, which
establishes licensure requirements for school psychologists to be administered by the board
of psychology, and amends the composition of the board to include two school
psychologists. Licensing will help to ensure the training and qualifications of school
psychologists providing services to children and young adults enrolled in school.

The HPA believes that SB 2655 could be more specific and enforceable by amending the
bill to address the following two issues.

1) In order to make licensing requirements for school psychologists consistent with
the Board of Psychology’s current licensing requirements, the Continuing
Education requirements for licensed school psychologists might be set at 18
continuing education units per biannual licensing cycle, commensurate with the
Board of Psychology’s existing requirement for licensed psychologists.

2) Requiring licensure for school psychologists might make it more difficult to recruit,
hire and retain qualified professionals in Department of Education positions, where
shortages have been an historical challenge. In order to address this concern, we
recommend that the legislature work with the DOE on possible solutions, including
but not limited to a 2-year grace period (such as the one granted to state-employed
clinical psychologists under section 465-7.6 of the HRS).

Thank you for this opportunity to offer testimony in support of SB 2655.
Respectfully submitted,

Julie Takishima-Lacasa, PhD
Chair, HPA Legislative Action Committee
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To: Senator Rosalyn H. Baker, Chair
Senator Jill N. Tokuda, Vice Chair
Senate Committee on Commerce, Consumer Protection, and Health

Senator Michelle N. Kidani, Chair
Senator Kaiali‘i Kahele, Vice Chair
Senate Committee on Education

From: Mandy Finlay, Director of Public Policy
Hawaii Children’s Action Network

Re: SB 2655 — Relating to Psychology
Hawaii State Capitol, Room 229, February 14, 2018, 9:30 AM

On behalf of Hawaii Children’s Action Network (HCAN), we are writing to support SB 2655 — Relating
to Psychology.

To provide the best mental health care for Hawaii’s students, especially those with special needs, a
professional licensure program is needed for school psychologists. Although the general public is
protected from non-licensed individuals practicing psychology, requiring anyone practicing “psychology”
to have specialized training and expertise. Yet, school psychologists are currently exempt from having to
have licensure when practicing in an educational setting. Hawaii is the only state in the nation that does
not require licensing of school psychologists.

Not only has this placed Hawaii students in the situation of receiving mental health services from people
who have not received graduate training in school psychology or meet the nationally accepted
certification standards, but it also prevents the state from receiving reimbursement from Medicaid for
school psychology services such as evaluations. This is because only licensed or certificated professionals
are billable under Medicaid. Not only is the state putting the health of Hawaii’s students in jeopardy, but
it is losing out on money as well.

School psychologists receive additional and extensive training in cognitive, academic, social/emotional,
behavioral, and adaptive assessment practices. When unqualified and inadequately trained staff provide
these services, students are not being fairly assessed, which can result in inaccurate results. It is vital to
provide students with the best services in order to avoid the possible negative outcomes, such as
dropping out of school, qualifying for lower-level jobs, or becoming involved in criminal activity. By
licensing school psychologists, Hawaii’s students can receive the best services possible.

For these reasons, HCAN respectfully requests that the committees pass this bill.

HCAN is committed to building a unified voice advocating for Hawaii’s children by improving their safety,
health, and education.

850 Richards Street, Suite 201 e Honolulu, HI 96813 e 808-531-5502
www.hawaii-can.org @ info@hawaii-can.org



Ivana Sain
123A Auoli Drive
Makawao, HI 96768
808-866-0765

Re SB 2655

School Psychologist Licensing Bill
2/13/2018

Aloha

This is to serve as testimony in favor of the proposed senate bill 2655 which creates state
licensing of school psychologists. | am a nationally certified school psychologist and have been
working for the Hawaii State Department of Education, serving the island of Maui for nearly six
years.

Currently, we are the only state in the United States that does not provide licensing for school
psychologists. Licensing is imperative as it regulates state minimums for professionals employed
and thus ensures a minimum standard of training and expertise. Without this, we risk having
unqualified employees evaluating and making life altering educational decisions for our children.
This safeguards the wellbeing of our families and future leaders.

Licensure will also help with reciprocity with other states. Without licensure, other districts are
not obligated to honor the experience of our school psychologists. This can be a deterrent to
hiring and keeping school psychologists as they and more likely to view time spent working in
Hawaii as un-credited (a.k.a. wasted) years. Retention of school psychologists is a major
problem here in Hawaii as we need to recruit from other states since we do not have any training
programs here in Hawaii. Without the basic protections of licensure, we are less likely to recruit
quality and qualified school psychologists who will stay in Hawaii.

| urge you to support passage of SB 2655.
Respectfully submitted,

Ivana Sain, MSE, PD
Nationally Certified School Psychologist (NCSP)
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Aloha Chair Tokuda, Chair Kidani, and Senators:

| am respectfully writing to advocate for allowing licensing for School Psychologists in
the State of Hawaii. | am currently working as a School Psychologist with the Hawaii
Department of Education. By allowing School Psychologists to apply for licensing in the
State of Hawaii, the duties carried out by the profession would be greater regulated to
ensure high quality services are being delivered to the students in Hawaii's public
schools.

School Psychologists perform a wide range of specialized services and support to the
schools and students in Hawaii including cognitive and behavioral evaluations and
interpretation of these evaluations. These evaluations have a significant impact on the
students' school careers often from an early age. In order to ensure the highest quality
of professionalism and expertise is being provided to the students in Hawaii, School
Psychologists providing these supports and services require a regulatory board to
ensure they are practicing to the highest standards of the field.

Thank you for your time,
Emily A. Mathis

Nationally Certified School Psychologist



Dear Senators,

| am writing in support of SB2655. As a practicing school psychologist, | believe there should be standards for
continuing professional development for our profession for which we are held accountable.

It is imperative that our profession join the list of educators and mental health professionals who have a state
certificate or license that ensures the integrity of their professions. Teachers, social workers, clinical psychologists,
speech and language pathologists, school counselors, marriage and family therapists, mental health counselors,
audiologists, school administrators, physical therapists, occupational therapists, behavior analysts, nurse’s aides,
athletic trainers, and even beauty instructors all have a state license or certification system in place.

Unfortunately, school psychologists do not have the level of professional accountability afforded to them by the
state of Hawaii at this time, though state credentialing is afforded to school psychologists in all of the other states
that are depicted in the table below.

List of States WITH List of States WITHOUT
a School Psychology Credentialing System a School Psychology Credentialing System

1. Alabama 25. Montana
2. Alaska 26. Nebraska
3. Arizona 27. Nevada
4.  Arkansas 28. New Hampshire
5. California 29. New Jersey
6. Colorado 30. New Mexico
7. Connecticut 31. New York
8. Delaware 32. North Carolina
9. Florida 33. North Dakota
10. Georgia 34. Ohio

35. Oklahoma
11. Idaho 36. Oregon
12. Illinois 37. Pennsylvania 1. Hawai'i
13. Indiana 38. Rhode Island
14. lowa 39. South Carolina
15. Kansas 40. South Dakota
16. Kentucky 41. Tennessee
17. Louisiana 42. Texas
18. Maine 43. Utah
19. Maryland 44. Vermont
20. Massachusetts 45. Virginia
21. Michigan 46. Washington
22. Minnesota 47. West Virginia
23. Mississippi 48. Wisconsin
24. Missouri 49. Wyoming

In a profession that is so vital to the identification of special education eligibility, to supporting teachers’ ability to
teach, to supporting students’ ability to learn, to preventing and responding to school crises, and to creating safe
and positive school climates, there is no excuse for not protecting the standards and integrity of the school
psychologist profession. For the benefit of Hawai'i’s keiki and their ohana, please move SB2655 forward to
establish a school psychology credentialing system.

Respectfully Submitted,

Troy N. Loker, Ph.D., NCSP
Nationally Certified School Psychologist
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| am writing in support of SB2655 as a School Psyhologist working for the Windward
District in the state of Hawaii. | have served students, families and teacher for 10 years
in Pennsylvania, North Carolina and now here. While working in states which required
me to not only obtain my license but also maintain it with professional development and
continuing education credits, | have witnessed first hand the benefit that comes with
demanding a high standard of practice. It is very disappointing for me to see individuals
such as my employer, the Hawaii DOE Superintendent, testify that licensing of School
Psychologists would harm the recruitment and retainment of this position. That is simply
not true and a distraction for the many other reasons School Psychologists are not
retained in Hawaii. | would like to testify very clearly that being highly qualified in my
field (licensed) did not prevent Hawaii from recruiting me and it will not be the reason
they do not retain me should | make the choice to leave. Allowing others who are not
licensed to perform the roles and functions of this position is directly harming the
children of Hawaii. There are no other positions or qualifications that "overlap” with the
vigorous training School Psychologists complete, allowing other individuals to simply fill
in as it has been suggested in previous testimonies. | have witnessed first hand these
situations where those attempting to fulfill the role have completely missed the mark and
provided inaccurate information to teams, resulting in poorly delivered services to
Hawaii's families. Currently, the profession of School Psychology is compromised in the
state of Hawaii as it is the only state not requiring licensure. This is an example of when
being unique is not advantageous. More importantly the state of schools in Hawaii will
continue to suffer without the knowledge, guidance and expertise qualified licensed
School Psychologists can offer. It is so important that we not lower the standard and
accept unqualified individuals to try to complete the work just because the work needs
done. | also read in previous testimony the licensing of School Psychologists may cause
an "overextension" of current professionals working in our state who must then "fill in
the services gaps". This is another false statement, as | can assure you most of us are
already spread thin and still find a way to get the job done filling impossible gaps every
single day. There is a current shortage of qualifed School Psychologists in Hawaii and
licensing the position will not further harm the DOE. Instead, this bill provides an
opportunity to strengthen the schools, the systems and the Psychologists already
working here despite the hardships.



Aloha Chair Baker, Chair Kidani, and Senators:

After recently moving to Hawaii from a state that provided licensure for school psychologists, it
was shocking to learn that Hawaii does not hold its school psychologists to the same standard.
Graduate school and training to become a school psychologist is extensive and requires a year-
long internship under the supervision of a school psychologist currently practicing in the field.
School psychologists are trained to make educational decisions regarding children. The scope of
practice for a school psychologist includes but is not limited to assessments (cognitive, adaptive,
social/lemotional, behavioral, academic), special education placement, consultation, functional
behavior assessments, behavior intervention plans, counseling, multi-tiered systems of support,
and response to intervention. When an unlicensed person makes educational decisions regarding
a child, it is the equivalent of seeking medical advice from a family friend. It is unethical and
detrimental to children to practice school psychology unless that person has received specific
training and licensure to do so. Making uneducated decisions regarding the education of a child
can have short and long term implications for the child. The research is clear that students who
are identified with special learning needs are at a higher risk of a number of negative outcomes,
such as dropping out of school, qualifying for lower-level jobs, or becoming involved in criminal
activity. Raising the standards of practice for all school psychologists working in the state of
Hawai’i will in turn increase appropriate service delivery to those students most in need.

Additionally, only certificated or licensed professionals are billable under Medicaid, and the
current exemption does not allow for the Department of Education to bill for any services or
evaluations conducted by school psychologists at this time. Requiring a school psychologist to be
licensed would be another avenue for the DOE to generate funds under Medicaid, thus, increasing
funding for mental health services.

Hawai'i Association of School Psychologists asks that you support licensing of school
psychologists to ensure that all children in Hawai'i are afforded the same protection of a licensed
and credentialed professional working within their scope of practice.

Thank you,

Hannah Conway, NCSP
School Psychologist



Misty Distad, MA/ PPS, NCSP
School Psychologist
Hawaii State Department of Education, Windward Oahu District
Email: misty distad@notes.k12.hi.us Phone: 808.498.2638

Re: SB2655: School Psychologists; Licensure; Board of Psychology
February 12, 2018

Aloha,

I am writing this testimony in support of SB2655; to require appropriate licensure for
school psychologists to practice in the state of Hawaii. School psychologists are a vital asset to
our school system and provide necessary services not available from any other profession. They
are highly skilled and provide a vast range of expertise including, but not limited to: mental
health, behavioral expertise, assessment for special education services, consultation and
collaboration, trauma intervention and school safety, and educational law. These highly refined
and unique skills are obtained through very specific programs approved by the National
Association of School Psychologists (NASP). To allow anyone to act as a “school psychologist”
without appropriate licensure and training by the standards of NASP, is a disservice to our keiki.
It is my request that each school psychologist employed by the state of Hawaii be required to
hold appropriate licensure in order to ensure the overall opportunity for success all students
deserve.

I respectfully urge you to join me in support of SB2655. Mahalo for your attention to this
important issue.

Misty Distad
Nationally Certified School Psychologist
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Yes. All school psychologists should be licensed by the board of psychology
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Jared Kono, Ed.S., PPS
PO Box 1572
Wailuku, HI 96793
(808) 281-8206

2/12/2018
Re: SB 2655
Aloha

I am writing to support SB2655. As a School Psychologist who works in the Maui District | believe it is
imperative to have licensed and credentialed School Psychologists. Families expect school personnel to
have the proper training in order to provide legal, ethical and professional practice, including assessments,
data-based decision making, and provision of services for Hawaii’s youth. Many other school personnel
within the State of Hawaii Department of Education including Teachers, Speech-Language Specialists,
Occupational Therapists and Physical Therapists hold state licensures. School Psychologists should be no
different. The above mentioned professionals are all a part of school teams who make educational
decisions that directly impact children and their families. It is important that we not only have staff
members who care about the well-being of children but also those who have the proper credentials as
well.

Respectfully Submitted,

Jared Kono, Ed.S., PPS
School Psychologist



National Association of School Psychologists

Standards for the Credentialing
of School Psychologists

2010

INTRODUCTION

The mission of the National Association of School
Psychologists (NASP) is to represent school psychology
and support school psychologists to enhance the
learning and mental health of all children and youth.
NASP’s mission is accomplished through identification
of appropriate evidence-based education and mental
health services for all children; implementation of
professional practices that are empirically supported,
data driven, and culturally competent; promotion of
professional competence of school psychologists; recog-
nition of the essential components of high-quality
graduate education and professional development in
school psychology; preparation of school psychologists
to deliver a continuum of services for children, youth,
families, and schools; and advocacy for the value of
school psychological services, among other important
Initiatives.

School  psychologists provide effective services to help
children and youth succeed academically, socially,
behaviorally, and emotionally. School psychologists
provide direct educational and mental health services
for children and youth, as well as work with parents,
educators, and other professionals to create supportive
learning and social environments for all children. School
psychologists apply their knowledge of both psychology
and education during consultation and collaboration
with others. They conduct effective decision making
using a foundation of assessment and data collection.
School psychologists engage in specific services for
students, such as direct and indirect interventions that
focus on academic skills, learning, socialization, and
mental health. School psychologists provide services to
schools and families that enhance the competence and
well-being of children, including promotion of effective
and safe learning environments, prevention of academic

and behavior problems, response to crises, and
improvement of family—school collaboration. The key
foundations for all services by school psychologists are
understanding of diversity in development and learning;
research and program evaluation; and legal, ethical, and
professional practice. All of these components and their
relationships are depicted in Appendix A, a graphic
representation of a national model for comprehensive
and integrated services by school psychologists. School
psychologists are credentialed by state education
agencies or other similar state entities that have the
statutory authority to regulate and establish credential-
ing requirements for professional practice within a state.
School psychologists typically work in public or private
schools or other educational contexts.

The NASP Standards for Credentialing of School
Psychologists are designed to be used in conjunction with
the NASP Standards for Graduate Preparation of School
Psychologists, NASP Model for Comprehensive and Integrated
School  Psychological Services, and NASP  Principles for
Professional Ethics to provide a unified set of national
principles that guide graduate education, credentialing,
professional practice and services, and ethical behavior
of effective school psychologists. These NASP policy
documents are intended to define contemporary school
psychology; promote school psychologists’ services for
children, families, and schools; and provide a foundation
for the future of school psychology. These NASP policy
documents are used to communicate NASP’s positions
and advocate for qualifications and practices of school
psychologists with stakeholders, policy makers, and
other professional groups at the national, state, and
local levels.

The purpose of this document is to provide guidance
to state education agencies and other state and national
agencies for credentialing school psychologists and
regulating the practice of school psychology. These
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credentialing standards were developed and approved
by NASP pursuant to its mission to support school
psychologists, to enhance the learning and mental health
of children and youth, and to advance the standards of
the school psychology profession.

Credentialing is a process by which a state agency
authorizes—and reauthorizes—the use of the title
“school psychologist” (or related titles) and practice of
school psychology by individuals who initially meet
established standards of graduate education and then
later comply with standards for continuing professional
development, ethical behavior, and experience. These
credentialing standards relate to both the use of the title
“school psychologist” and to the practice of school
psychology, which is defined by the National Association
of School Psychologists’s (INASP) Mode! for Comprehensive
and Integrated School Psychological Services (2010).

The Standards for the Credentialing of School Psychologists
are intended as a model for state education agencies or
other state or local entities that employ school
psychologists and have the statutory authority to
establish and regulate credentialing for school psychol-
ogists’ title and practice. Included are recommended
criteria for initial credentialing (consisting of graduate
coursework, practica, and internship requirements) as
well as recommendations for credential renewal (i.e.,
supervision, mentoring, and professional development).
These criteria are most applicable to the credentialing of
persons employed as school psychologists in public or
private schools. Such employment settings typically have
a primary responsibility for the safety and welfare of
clients served by their employees. For example, state
education agencies and local school boards that employ
school psychologists and other professionals have a legal
responsibility for ensuring that their employees are
qualified and act in accordance with various legal and
regulatory mandates in their professional relationships
with students and parents served by those schools.
Similar responsibilities are fulfilled by the administration
of other organizations with education programs in
which school psychologists might work, such as hospitals
or juvenile justice institutions.

NASP recognizes that states vary in the operation of
their credentialing systems. Most states conduct their
own initial credentialing of school psychologists but may
delegate some of their regulatory responsibilities to local
education agencies and/or other entities. In addition,
multiple state education agency departments are
typically involved in the regulation of school psychology
with regard to employment, job descriptions, funding,
performance evaluation, professional development, ser-

vice provision, etc. Some aspects of credentialing may be
embodied in state laws; most are incorporated in
regulations. However, the Standards are intended to
provide guidance regarding credentialing and regulation
of school psychology regardless of a state’s organiza-
tional and legal structure.

The Standards also include a description of the
Nationally Certified School Psychologist (NCSP) credential, a
model implementation of these standards as adminis-
tered by the National School Psychology Certification
Board. The NCSP is a national certification system for
school psychologists based upon recognized standards
for advanced preparation, performance-based assess-
ment of competency and demonstration of positive
outcomes for consumers of school psychological services.
The National School Psychology Certification System
(NSPCS) was created by NASP to establish a nationally
recognized standard for credentialing school psycholo-
gists. The Standards for the Credentialing of School Psychologists
are used by the NSPCS, and the NCSP i1s bestowed
upon individuals in recognition of meeting national
standards. The Standards for the Credentialing of School
Psychologists are also considered to be appropriate for
states to use in executing their authority in credentialing
school psychologists. As a result, the NCSP credential is
widely recognized by state education agencies as a valid
approach for credentialing school psychologists. These
Standards are not intended to supplant a state’s authority
to implement equivalent credentialing processes for
school psychologists. The purposes of this national
credentialing system are to promote uniform credential-
ing standards across states, agencies, and training
nstitutions, and to facilitate the credentialing of school
psychologists across states through the use of equival-
ency. The National Association of School Psychologists’s
designation for persons who meet these standards is
Nationally Certified School Psychologist, or NCSP. Persons
who hold the NCSP are considered to have met rigorous
standards of training and competency based upon the
assessment and demonstration of effective services and
positive impact on students, families, and learning
environments.

THE STRUCTURE OF THE SCHOOL
PSYCHOLOGIST CREDENTIAL

1.0 State Credentialing Authority
1.1  Credentialing for school psychologists (i.e., licen-

sure or certification) is the process whereby a state
authorizes individuals to use the title “school
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psychologist” and provide school psychological or mentoring following initial issuance of the
services. Credentialing in school psychology is credential. (See Section 5.5).

granted to individuals meeting established stan- 2.5 Following the completion of one year of super-
dards of graduate education and experience. A vision, the credential should allow school psychol-
state’s credentialing authority, found in statute ogists to have professional autonomy in
and/or regulations, should require all providers of determining the nature, scope, and extent of their
school psychological services and all users of the specific services consistent with their training,
title “school psychologist” to hold a current supervised experience, and demonstrated expert-
credential, and provide for legal sanctions and ise and in accordance with NASP’s Principles for
sanctioning procedures for violators. Professional Ethics (2010).

1.2 When a state empowers one or more organiza- 2.6 It is recommended that state and local education
tional entities to administer the credentialing agencies incorporate NASP’s Model for
(certification and/or licensure) process for school Comprehensive and Integrated School Psychological
psychologists, administrative codes and regula- Services (2010) in any performance evaluation
tions adopted by such bodies should be consistent system used to evaluate school psychologists.
with the Standards for the Credentialing of School
Psychologists and carry the weight of law. STATE CREDENTIALING REQUIREMENTS

2.0 Elements of the School Psychologist 3.0 Criteria for Specialist-Level Credentialing

Credential in School Psychology

2.1  The credential should be issued in writing and 3.1 The minimum requirement for credentialing as a

expressly authorize both the practice of school school psychologist shall be a specialist-level
psychology as defined by NASP Model for program of study in school psychology consisting
Comprehensive and Integrated School Psychological of the following: (a) a minimum of three years of
Services and the use of the title “school psycho- full-time study at the graduate level, or the
logist.” equivalent if part-time; (b) at least 60 graduate
2.2 The professional school psychologist credential semester hours or the equivalent', with at least
should be issued for a minimum period of three 54 hours exclusive of credit for the supervised
years. specialist level internship experience; and (c)
2.3 The minimum requirement for a professional institutional documentation of specialist-level
credential as a school psychologist is the specialist- school psychology program completion®® pro-
level credential in school psychology per the vided to graduates.
criteria in section 3.0. Criteria for each of the following areas will be
2.4  The credentialing process should require at least consistent with NASP Standards jfor Graduate
one academic year of postdegree supervision and/ Preparation of School Psychologists.

! Graduate semester hours are units of graduate credit based on a semester course schedule. In cases in which a quarter schedule is used,
three quarter hours equals two semester hours. Thus, 90 quarter hours of credit are essentially equivalent to 60 semester hours. Programs
that utilize other credit systems (e.g. trimester credits, unit credits) provide candidates with institution policy regarding their equivalency
to a semester hour system.

? Institutional documentation of program completion is “official” documentation provided by the higher education institution (or by a
unit of the institution) that an individual has completed the entire required program of study in the school psychology program, including
the internship. Institutional documentation is typically in the form of a degree or diploma, certificate of advanced graduate studies,
transcript notation indicating program completion, or similar documentation of completion of the entire school psychology program.
?Various types of institutional documentation may be used to recognize “specialist-level” program completion in school psychology,
defined as a program consisting of a minimum of 60 graduate semester hours or the equivalent and including the internship. The
following are examples of institutional documentation of specialist level program completion: master’s degree requiring 60+ semester
hours, master’s degree plus certificate of advanced study (e.g., CAS, CAGS) totaling 60+ semester hours, Educational Specialist (EdS) or
Psychology Specialist (PsyS) degree requiring 60+ semester hours, etc.

*The NASP Standards_for Graduate Preparation of School Psychologists are approved by the National Council for Accreditation of Teacher
Education (NCATE) and are utilized by NASP when it conducts graduate program reviews as a part of the NCATE unit accreditation
process.
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3.2 Domains of Professional Practice. The credential
should be based upon the completion of an
integrated and sequential program of study that is
explicitly designed to develop knowledge and
practice competencies in each of the following
Domains of Professional Practice. School psychol-
ogists provide comprehensive and integrated
services across 10 general domains of school
psychology, as illustrated in Appendix A. The 10
domains of school psychology reflect the following
principles:

¢ School psychologists have a foundation in the
knowledge bases for both psychology and
education, including theories, models,
research, empirical findings, and techniques
in the domains, and the ability to explain
important principles and concepts.

¢ School psychologists use effective strategies
and skills in the domains to help students
succeed academically, socially, behaviorally,
and emotionally.

¢ School psychologists apply their knowledge
and skills by creating and maintaining safe,
supportive, fair, and effective learning envir-
onments and enhancing family—school collab-
oration for al/ students.

¢ School psychologists demonstrate knowledge
and skills relevant for professional practices
and work characteristics in their field.

¢ School psychologists ensure that their know-
ledge, skills, and professional practices reflect
understanding and respect for human diversity
and promote effective services, advocacy, and
social justice for all children, families, and
schools.

¢ School psychologists integrate knowledge and
professional skills across the 10 domains of
school psychology in delivering a comprehens-
ive range of services in professional practice
that result in direct, measurable outcomes for
children, families, schools, and/or other con-
sumers.

Professional preparation should reflect the ability to
integrate knowledge and skills across each of the
following domains. Competency requires demonstration
of both knowledge and skills. The descriptions below are
representative of competencies in each domain but are
not intended to be exhaustive or prescriptive. Appendix
A represents the 10 domains within a model of

comprehensive and integrated services by school
psychologists. In addition, the NASP (2010) Model for
Comprehensive and Integrated School Psychological Services
presents specific school psychology practices and
provides more detail about the integrated and compre-
hensive nature of the 10 domains below.

1. Data-Based Decision Making and
Accountability

® School psychologists have knowledge of varied
methods of assessment and data-collection methods
for identifying strengths and needs, developing
effective services and programs, and measuring
progress and outcomes.

® As part of a systematic and comprehensive process of
effective decision making and problem solving that
permeates all aspects of service delivery, school
psychologists demonstrate skills to use psychological
and educational assessment and data collection
strategies, and technology resources, and apply
results to design, implement, and evaluate response
to services and programs.

2. Consultation and Collaboration

® School psychologists have knowledge of varied
methods of consultation, collaboration, and com-
munication applicable to individuals, families,
groups, and systems and used to promote effective
implementation of services.

® As part of a systematic and comprehensive process of
effective decision making and problem solving that
permeates all aspects of service delivery, school
psychologists demonstrate skills to consult, collab-
orate, and communicate with others during design,
implementation, and evaluation of services and
programs.

3. Interventions and Instructional Support to
Develop Academic Skills

® School psychologists have knowledge of biological,
cultural, and social influences on academic skills;
human learning, cognitive, and developmental pro-
cesses; and evidence-based curriculum and instruc-
tional strategies.

® School psychologists, in collaboration with others,
demonstrate skills to use assessment and data-
collection methods and to implement and evaluate
services that support cognitive and academic skills.




4.

Interventions and Mental Health Services

to Develop Social and Life Skills

5.

School psychologists have knowledge of biological,
cultural, developmental, and social influences on
behavior and mental health; behavioral and emo-
tional impacts on learning and life skills; and
evidenced-based supported strategies to promote
social-emotional functioning and mental health.

School psychologists, in collaboration with others,
demonstrate skills to use assessment and data collection
methods and implement and evaluate services to
support socialization, learning, and mental health.

School-Wide Practices to Promote

Learning

School psychologists have knowledge of school and
systems structure, organization, and theory; general
and special education; and empirically supported
school practices that promote academic outcomes,
learning, social development, and mental health.
School psychologists, in collaboration with others,
demonstrate skills to develop and implement prac-
tices and strategies to create and maintain effective
and supportive learning environments for children
and others.

Preventive and Responsive Services

School psychologists have knowledge of principles
and research related to resilience and risk factors in
learning and mental health, services in schools and
communities to support multitiered prevention, and
empirically supported strategies for effective crisis
response.

School psychologists, in collaboration with others,
demonstrate skills to promote services that enhance
learning, mental health, safety, and physical well-
being through protective and adaptive factors and to
implement effective crisis preparation, response, and
recovery.

Family—School Collaboration Services

School psychologists have knowledge of principles
and research related to family systems, strengths,
needs, and culture; empirically supported strategies to
support family influences on children’s learning,
socialization, and mental health; and methods to
develop collaboration between families and schools.

Standards for the Credentialing of School Psychologists

School psychologists, in collaboration with others,
demonstrate skills to design, implement, and evaluate
services that facilitate family and school partnerships
and interactions with community agencies for
enhancement of academic and social-behavioral
outcomes for children.

Development and Learning

School psychologists have knowledge of individual
differences, abilities, disabilities, and other diverse
characteristics; principles and research related to
diversity factors for children, families, and schools,
including factors related to culture, context, indi-
vidual, and role differences; and empirically sup-
ported strategies to enhance services and address
potential influences related to diversity.

School psychologists demonstrate skills to provide
professional services that promote effective function-
ing for individuals, families, and schools with diverse
characteristics, cultures, and backgrounds, and across
multiple contexts with recognition that an under-
standing and respect for diversity in development and
advocacy for social justice are foundations for all
aspects of service delivery.

Research and Program Evaluation

School psychologists have knowledge of research
design, statistics, measurement, varied data-collection
and analysis techniques, and program evaluation
methods sufficient for understanding research and
interpreting data in applied settings.

School psychologists demonstrate skills to evaluate
and apply research as a foundation for service
delivery and, in collaboration with others, use various
techniques and technology resources for data collec-
tion, measurement, analysis, and program evaluation
to support effective practices at the individual, group,
and/or systems levels.

10. Legal, Ethical, and Professional Practice

School psychologists have knowledge of the history and
foundations of school psychology; multiple service
models and methods; ethical, legal, and professional
standards; and other factors related to professional
identity and effective practice as school psychologists.

School psychologists demonstrate skills to provide
services consistent with ethical, legal, and professional
standards; engage in responsive ethical and profes-




National Association of School Psychologists

sional decision-making; collaborate with other pro- carefully evaluated internship® consisting of the
fessionals; and apply professional work characteristics following’:

needed for effective practice as school psychologists,
a. A minimum of 1200 clock hours for specialist-

level interns, including a minimum of

including respect for human diversity and social
justice, communication skills, effective interpersonal

skills, responsibility, adaptability, initiative, depend- 600 hours of the internship completed in a
ability, and technology skills. school setting”
b. A minimum of one academic year, completed
3.3 Applicants for a school psychology specialist on a full-time basis or on a half-time basis over
credential will have completed supervised practica two consecutive years
experiences’ that include the following: c. Completion in settings relevant to program

objectives for candidate competencies and

a. Completion of practica, for academic credit or . .
direct oversight by the program to ensure

otherwise documented by the institution, that
are distinct from, precede, and prepare
candidates for the school psychology intern-

appropriateness of the placement, activities,
and field supervision
d. A culminating experience in the program’s

hip. . .
TP course of study that is completed for academic

b. Specific, required activities and systematic
development and evaluation of skills, consist-
ent with goals of the program, emphasize
human diversity, and are completed in settings
relevant to program objectives for devel-
opment of candidate skills (See Standards 3.2
Domains of Professional Practice)

credit or otherwise documented by the
institution

e. A primary emphasis on providing breadth and
quality of experiences, attainment of compre-
hensive school psychology competencies, and
integration and application of the full range of
domains of school psychology graduate edu-

c. Direct oversight by the program to ensure . i
cation and practice (See Standards 2.1 to 2.10)

appropriateness of the placement, activities,

supervision, and collaboration with the place- f. Completion of activities and attainment of

. . . school psychology competencies consistent
ment sites and practicum supervisors i o

with the goals and objectives of the program,
and which emphasize human diversity, and

delivery of professional school psychology

d. Close supervision by program faculty and
qualified practicum supervisors, including

appropriate performance-based evaluation by

program faculty and supervisors to ensure that services that result in direct, measurable, and

candidates are developing professional work positive impact on children, families, schools,

characteristics and designated competencies and/ or other consumers ) ]
g. Inclusion of both formative and summative
3.4 Applicants for a school psychology credential will performance-based evaluations of interns that

have completed a comprehensive, supervised, and are completed by both program faculty and

®School psychology practica are closely supervised on-campus and/or field-based activities designed to develop and evaluate school
psychology candidates’ mastery of specific professional skills consistent with program goals. Practica activities may be completed as part
of separate courses focusing on distinct skills or as part of a more extensive field experience that covers a range of skills. Candidate skill
and competency development, rather than delivery of professional services, is a primary purpose of practica.

®The school psychology internship is a supervised, culminating, comprehensive field experience that is completed prior to the awarding
of the degree or other institutional documentation of completion of the specialist- or doctoral-level program. The internship ensures that
school psychology candidates have the opportunity to integrate and apply professional knowledge and skills acquired in program
coursework and practica, as well as to acquire enhanced competencies consistent with the school psychology program’s goals and
objectives.

7 See Best Practice Guidelines for School Psychology Internships for an additional resource for graduate programs and internship sites, available on
the NASP website.

¥ A “school setting” is one in which the primary goal is the education of students of diverse backgrounds, characteristics, abilities,
disabilities, and needs. Generally, a school setting includes students who are enrolled in Grades pre-K—12 and has both general education
and special education services. The school setting has available an internal or external pupil services unit that includes at least one state-
credentialed school psychologist and provides a full range of school psychology services. Other internship settings, if allowed by the
program beyond the 600 hours in a school setting, are consistent with program objectives and may include relevant school psychology
activities in other educational contexts within, for example, hospitals, juvenile justice institutions, and community agencies that provide
collaborative services for schools.
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3.6

field-based supervisors, are systematic and
comprehensive, and ensure that interns dem-
onstrate professional work characteristics and
attain competencies needed for effective
practice as school psychologists

h. Provision of field supervision from a school
psychologist holding the appropriate state
school psychology credential for practice in
the internship setting (or, if a portion of the
internship is conducted in a another setting, as
noted in Standard 3.4a, provision of field
supervision from a psychologist holding the
appropriate state psychology credential for
practice in the internship setting)

1. An average of at least two hours of field-based
supervision per full-time week or the equival-
ent for half-time placements

j. Preponderance of field-based supervision pro-

vided on at least a weekly, individual, face-to-
face basis, with structured mentoring and
evaluation that focus on development of the
Intern’s competencies

Documentation is provided that the applicant has
demonstrated the ability to integrate domains of
knowledge and apply professional skills in deliver-
ing a comprehensive range of services evidenced
by measurable positive impact on children, youth,
families, and other consumers.

Applicants should achieve a passing score on a
state or national test appropriate for school
psychology. The National School Psychology
Certification Board has established a passing
score on the Educational Testing Service’s (ETS)
School Psychology Examination that is suitable
for state credentialing purposes.

4.0 Criteria for Doctoral Credential in School
Psychology

4.1

A doctoral-level credential in school psychology
should be based upon (a) a minimum of 4 years of
full-time study at the graduate level or the
equivalent, if part time (b) at least 90 graduate
semester hours or the equivalent, with at least

Standards for the Credentialing of School Psychologists

4.2

4.3

78 hours exclusive of credit for the supervised
doctoral internship experience and any terminal
doctoral project (e.g., dissertation), and (c) insti-
tutional documentation of school psychology
doctoral-level program completion provided to
graduates. Criteria for each of the following areas
will be consistent with NASP Standards for Graduate
Preparation of School Psychologists.

The credential should be based upon the
completion of an integrated and sequential
program of study in school psychology” that is
explicitly designed to develop knowledge and
practice competencies in each of the following
Domains of Professional Practice.

a. Data-Based Decision Making and Account-
ability

b. Consultation and Collaboration

c. Interventions and Instructional Support to
Develop Academic Skills

d. Interventions and Mental Health Services to

Develop Social and Life Skills

School-Wide Practices to Promote Learning

Preventive and Responsive Services

Family—School Collaboration Services

Diversity in Development and Learning

TTw oo

1. 1. Research and Program Evaluation
j-  Legal, Ethical, and Professional Practice

Applicants for a school psychology doctoral
credential will have completed supervised practica
experiences that include the following:

a. Completion of practica, for academic credit or
otherwise documented by the institution, that
are distinct from, precede, and prepare
candidates for the school psychology intern-
ship.

b. Specific, required activities and systematic
development and evaluation of skills, consist-
ent with goals of the program and in settings
relevant to program objectives for devel-
opment of candidate skills (See Standards 2.1
to 2.10)

c. Direct oversight by the program to ensure
appropriateness of the placement, activities,

9 Greater depth in one or more school psychology competencies identified by the program in its philosophy/mission of doctoral-level
preparation and reflected in program goals, objectives, and sequential program of study and supervised practice. (Doctoral programs
typically are characterized by advanced competencies in research, and the program may identify additional competencies that address
the specific philosophy/mission, goals, and objectives of its doctoral program of study, e.g., greater depth in one or more domains
described in Standards 2.1 to 2.10, a practice specialization, supervision or leadership competency, preparation for specialized roles or
settings such as research or graduate instruction).
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4.4

supervision, and collaboration with the place-
ment sites and practicum supervisors

d. Close supervision by program faculty and
qualified practicum supervisors and inclusion
of appropriate performance-based evaluation
by program faculty and supervisors to ensure
that candidates are developing professional
work characteristics and designated compe-
tencies

Applicants for a school psychology doctoral
credential will have completed a comprehensive,
supervised, and carefully evaluated internship
consisting of the following:

a. A minimum of 1500 clock hours for doctoral-
level interns', including a minimum of
600 hours of the internship completed in a
school setting.

b. A minimum of one academic year for intern-
ship, completed on a full-time basis over one
year or at least a half-time basis over two
consecutive years

c. Completion in settings relevant to program
objectives for candidate competencies and
direct oversight by the program to ensure
appropriateness of the placement, activities,
and field supervision

d. A culminating experience in the program’s
course of study that is completed for academic
credit or otherwise documented by the
institution

e. A primary emphasis on providing breadth and
quality of experiences, attainment of compre-
hensive school psychology competencies, and
integration and application of the full range of
domains of school psychology graduate edu-
cation and practice (See Standards 2.1 to 2.10)

f. Completion of activities and attainment of
school psychology competencies consistent
with the goals and objectives of the program
and delivery of professional school psychology

4.5

4.6

services that result in direct, measurable, and
positive impact on children, families, schools,
and/or other consumers

g. Both formative and summative performance-
based evaluations of interns that are com-
pleted by both program faculty and field-
based supervisors, are systematic and compre-
hensive, and ensure that interns demonstrate
professional work characteristics and attain
designated competencies needed for effective
school psychology practice

h. Provision of field supervision from a school
psychologist holding the appropriate state
school psychology credential for practice in
the internship setting (or, if a portion of the
internship 1s conducted in a another setting, as
noted in Standard 4.4a, provision of field
supervision from a psychologist holding the
appropriate state psychology credential for
practice in the internship setting)

1. An average of at least 2 hours of field-based
supervision per full-time week or the equival-
ent for part-time placements.

j- Preponderance of field-based supervision pro-

vided on at least a weekly, individual, face-to-
face basis, with structured mentoring and
evaluation that focus on development of the
intern’s competencies

Documentation is provided that the candidate has
demonstrated the ability to integrate domains of
knowledge and apply professional skills in deliver-
ing a comprehensive range of services evidenced
by measurable positive impact on children, youth,
families, and other consumers.

Applicants should achieve a passing score on a
state or national test appropriate for school
psychology. The National School Psychology
Certification Board has established a passing
score on the Educational Testing Service’s (ETS)
School Psychology Examination that is suitable
for state credentialing purposes.

19 Programs may allow up to half of the required 1500 doctoral internship hours to be used from a prior, appropriately supervised
specialist-level internship or equivalent experience in school psychology if (a) the program determines that the specialist-level internship
or equivalent experience meets program objectives and NASP standards for the school psychology internship (see Standards 3.2 to 3.6),
(b) candidates have met program objectives and criteria for school psychology specialist-level internship competencies, and (c) any field
experiences considered equivalent to a formal specialist-level internship in school psychology are clearly articulated and systematically
evaluated by the program.




STATE CREDENTIALING PROCEDURES

5.0 Implementation of School Psychology
Credentialing Requirements by States

5.1  The state credential is granted to individuals who
meect the requirements described in Standard 3.0,
including completion of a specialist-level school
psychology program consistent with NASP
Standards for Graduate Preparation of School
Psychologists, demonstration of professional work
characteristics, completion of applied professional
practice, and demonstrated competency in the
domains of professional practice.

5.2 Implementation of these requirements may be
facilitated in four ways:

a. Applicants who are graduates of school
psychology programs approved by the
National Association of School Psychologists
at the specialist or doctoral level will have met
preparation requirements 3.0 or 4.0 respect-
ively and are eligible for credentialing as
school psychologists.

b. Applicants who are graduates of school
psychology programs that, at the time of the
applicant’s graduation, were accredited by an
agency (e.g., American Psychological
Association), approved by the U.S.
Department of Education, and who have
met the internship requirement specified in
Standard 4.4, are eligible for credentialing as
school psychologists.

c. Applicants who are graduates of other gradu-
ate education programs should demonstrate
equivalency with the NASP Standards for
Graduate Preparation of School Psychologists. For
applicants who hold graduate degrees in
related fields and are seeking graduate pre-
paration and credentialing as a school psy-
chologist, the state should ensure that its
requirements for alternative credentialing are
consistent with these NASP credentialing
standards. NASP approved graduate edu-
cation programs may be consulted to ensure
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5.3

5.4

3.5

5.6

that an applicant’s prior courses, field experi-
ences, and professional competencies are
equivalent to NASP Standards for Graduate
Preparation of School Pychologistsl !

d. Applicants who hold a valid credential as
Nationally Certified School Psychologists
(NCSP) have been judged by the National
Association of School Psychologists to have
met its graduate preparation and credential-
ing standards and should be considered
eligible for state credentialing as school
psychologists.

The NCSP credential is suitable for adoption by
state education agencies for credentialing of
school psychologists. However, comparable cre-
dentialing approaches should be available to
applicants as described in Standard 5.2.
Recognition of the NCSP facilitates interstate
reciprocity agreements. The NCSP system can
also satisfy state credential renewal requirements
for continuing professional development.
Adequate professional support should be provided
to all credentialed school psychologists. School
systems should ensure that all personnel have
levels and types of supervision and/or mentoring
adequate to ensure the provision of effective and
accountable services. Supervision and mentoring
are provided through an ongoing, positive,
systematic, collaborative process between the
school psychologist and a school psychology
supervisor or other school psychology colleagues.
Credentialed school psychologists in their first
postgraduate year of employment should particip-
ate in district-provided supervision or mentoring.
Such induction experiences should be for the
purpose of establishing a foundation for lifelong
learning and professional growth. For initially
credentialed school psychologists, participation in
district-provided supervision and/or mentoring
conducted either directly or indirectly is recom-
mended for a minimum average of 1 hour per
week.

Supervisors have a wvalid school psychologist
credential for the setting in which they are

"MIf the school psychology program provides opportunities for respecialization, retraining, or other alternative approaches to prepare
candidates for credentialing as school psychologists (e.g., for candidates who hold graduate degrees in related fields and are seeking
graduate preparation and credentialing as school psychologists), the program ensures that its requirements for respecialization,
retraining, or alternative credentialing approaches are consistent with these NASP graduate preparation standards. The program applies
systematic evaluation procedures and criteria to grant recognition of candidates’ prior courses/field experiences and to identify
additional graduate courses and experiences necessary for candidates to meet school psychology program requirements.
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5.7

5.8

2.9

employed, and have a minimum of 3 years of
experience as a practicing school psychologist.
Education and/or experience in the supervision of
school personnel are desirable.

Supervision methods should match the devel-
opmental level of the school psychologist. Novice
school psychologists require more intensive
supervisory modalities, including regularly sched-
uled sessions. Alternative methods, such as
supervision groups, mentoring, and/or peer
support can be utilized with more experienced
school psychologists to ensure continued profes-
sional growth and support for complex or difficult
cases. School systems should allow time for school
psychologists to participate in supervision and
mentoring.

The school system should develop and implement
a coordinated plan for the accountability and
evaluation of all school psychological services.
This plan should address evaluation of both
implementation and outcomes of services.
Renewal of the initial state credential should be
granted to applicants meeting the following
criteria:

a. Evidence of public, private, or university-
based practice for a minimum of 1 academic
year of full-time equivalent (FTE) experience
during the previous 3 years.

b. Evidence of continuing professional devel-
opment for a minimum of 75 clock hours
during the previous 3-year period while the
credential was in effect.

c. Evidence of having successfully completed a
minimum of 1 academic year of professional
experience with a mentor or supervisor. For
professional practice within a school setting,
supervision or mentoring should be provided

by a credentialed school psychologist with a
minimum of 3 years of experience.

6.0 Nationally Certified School Psychologist

6.1

6.2

6.3

The Nationally Certified School Psychologist
(NGSP) credential is granted to persons who have
successfully met standards 3.0-3.7 above'?.

For initial renewal of the NCSP credential, there
should be evidence of having successfully com-
pleted a minimum of 1 academic year of profes-
sional support from a mentor or supervisor. For
professional practice within a school setting,
supervision or mentoring shall be provided by a
credentialed school psychologist with a minimum
of three years of experience. For any portion of
the experience that is accumulated in a nonschool
setting, supervision or mentoring shall be pro-
vided by a psychologist appropriately credentialed
for practice in that setting. Supervision and/or
mentoring conducted either individually or within
a group for a minimum average of 1 hour per
week 1s recommended.

Renewal of the NCSP will only be granted to
applicants who complete at least 75 contact hours
of continuing professional development activities
within a 3-year period.

7.0 Principles for Professional Ethics

State and local education agencies are encouraged to
adopt the NASP Principles for Professional Ethics and
develop appropriate problem-solving, due process, and
discipline procedures for addressing potential ethical
misconduct by school psychologists in addition to the

already established procedures for handling employee

misconduct.

IQAppmz;ed Programs in School Psychology: The National Association of School Psychologists (NASP) publishes annually a list of graduate
education programs in school psychology that have been determined to meet the NASP Standards for Graduate Preparation of School
Psychologists. A copy of the approved program list can be obtained by contacting the National Association of School Psychologists, 4340
East West Highway, Suite 402, Bethesda, MD 20814 or at http://www.nasponline.org
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APPENDIX A. MODEL OF COMPREHENSIVE AND INTEGRATED SERVICES BY SCHOOL

PSYCHOLOGISTS

Practices That Permeate All
Aspects of Service Delivery

Data-Based Decision Making
and Accountability

Consultation and Collaboration

Professional Services
by School Psychologists

Direct and Indirect Services for Children,
Families, and Schools

Student-Level Services | Systems-Level Services

Interventions and
Instructional Support to
Develop Academic Skills

School-Wide Practices to
Promote Learning

Preventive and
Responsive Services

Interventions and Mental

Health Services to
Develop Social and Life
Skills

Family-School
Collaboration Services

Foundations of School Psychologists’ Service Delivery

Diversity in Development
and Learning

Research and Program Evaluation

Legal, Ethical, and
Professional Practice

APPENDIX B. EXPANDED DESCRIPTION OF
DOMAINS OF SCHOOL PSYCHOLOGY
GRADUATE EDUCATION AND PRACTICE
WITHIN A MODEL OF COMPREHENSIVE
AND INTEGRATED SERVICES BY SCHOOL
PSYCHOLOGISTS

Within the model of comprehensive and integrated
services, illustrated in Appendix A, school psychologists’
activities include knowledge and skills across 10 domains
of school psychology. As noted in NASP Graduate
Preparation Standards 2.1 to 2.10, the school psycho-
logy program ensures that all candidates demonstrate
basic competencies in the 10 domains of school
psychology. The domains are highly interrelated and
not mutually exclusive, and should be reflected across
the school psychology program of study. The NASP
(2010) Model for Comprehensive and Integrated School
Psychological Services presents specific school psychology
practices and provide more detail about the integrated
and comprehensive nature of the 10 domains.

Below, an expanded list of sample areas of knowledge and
skills i the domains is provided that programs may find useful

in defining expected candidate competencies. The exam-
ples in the descriptions below are not intended to reflect the
possible full range of competencies for school psychologists,
but instead identify examples of knowledge and skills that
school psychology graduate programs may consider when
identifying their own goals and objectives for their
candidates. The examples of knowledge and skill below
are intended to serve only as general guides for the school
psychology program. The program may elect to emphasize
specific knowledge and skill areas from the descriptions
below or may elect to identify additional knowledge and
skills areas, depending on program goals and objectives,
areas of specialization, specialist- or doctoral-level pre-
paration, roles and functions for which candidates are
being prepared, etc.

The following elements are apparent in the school
psychology program:

2.1 Data-Based Decision Making and
Accountability

School psychologists have knowledge of the following:

11
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® Assessment and data collection methods relevant to a
comprehensive, systematic process of effective
decision making and problem solving for particular
situations, contexts, and diverse characteristics

® Varied methods of assessment and data collection in
psychology and education (e.g., norm-referenced,
curriculum-based, direct behavior analysis, eco-
logical) and their psychometric properties.

® Assessment and data collection methods useful in
identifying strengths and needs and documenting
problems of children, families, and schools

® Strategies for translating assessment and data collec-
tion to development of effective instruction, inter-
ventions, and educational and mental health services

® Assessment and data-collection methods to measure
response to, progress in, and effective outcomes of
services
School psychologists demonstrate skills to:

® Use psychological and educational assessment and
data collection strategies as part of a comprehensive
process of effective decision making and problem
solving that permeates all aspects of service delivery

® Systematically collect data and other information about
individuals, groups, and environments as key compo-
nents of professional school psychology practice

® Translate assessment and data collection results into
design, implementation, and accountability for empir-
ically supported instruction, interventions, and edu-
cational and mental health services effective for
particular situations, contexts, and diverse characteristics

® Use assessment and data collection methods to
evaluate response to, progress in, and outcomes for
services in order to promote improvement and
effectiveness

® Access information and technology resources to
enhance data collection and decision making

® Measure and document effectiveness of their own
services for children, families, and schools

2.2 Consultation and Collaboration

School psychologists have knowledge of the following:

® Varied methods of consultation in psychology and
education (e.g., behavioral, problem solving, mental
health, organizational, instructional) applicable to
individuals, families, groups, and systems

® Strategies to promote collaborative, effective decision
making and implementation of services among
professionals, families, and others

® (onsultation and collaboration strategies effective
across situations, contexts, and diverse characteristics

12

Methods for effective consultation and collaboration
that link home, school, and community settings
School psychologists demonstrate skills to:

Apply consultation methods, collaborate, and com-
municate effectively with others as part of a
comprehensive process that permeates all aspects of
service delivery

Consult and collaborate in planning, problem
solving, and decision-making processes and to design,
implement, and evaluate instruction, interventions,
and educational and mental health services across
particular situations, contexts, and diverse character-
istics

Consult and collaborate at the individual, family,
group, and systems levels

Facilitate communication and collaboration among
diverse school personnel, families, community profes-
sionals, and others

Effectively communicate information for diverse
audiences, for example, parents, teachers, other
school personnel, policy makers, community leaders,
and/or others

Promote application of psychological and educational
principles to enhance collaboration and achieve
effectiveness in provision of services

2.3 Interventions and Instructional Support
to Develop Academic Skills

School psychologists have knowledge of the following:

Biological, cultural, and social influences on cognitive
and academic skills

Human learning, cognitive, and developmental
processes, including processes of typical development,
as well as those related to learning and cognitive
difficulties, across diverse situations, contexts, and
characteristics

Empirically supported methods in psychology and
education to promote cognitive and academic skills,
including those related to needs of children with
diverse backgrounds and characteristics

Curriculum and instructional strategies that facilitate
children’s academic achievement, including, for
example, teacher-directed instruction, literacy
instruction, peer tutoring, interventions for self-
regulation and planning/organization; etc.
Techniques to assess learning and instruction and
methods for using data in decision making, planning,
and progress monitoring

Information and assistive technology resources to
enhance children’s cognitive and academic skills




School psychologists, in collaboration with others,

demonstrate skills to:

® Use assessment and data-collection methods to
develop appropriate academic goals for children with
diverse abilities, disabilities, backgrounds, strengths,
and needs

® Implement services to achieve academic outcomes,
including classroom instructional support, literacy
strategies, home—school collaboration, instructional
consultation, and other evidenced-based practices

® Use empirically supported strategies to develop and
implement services at the individual, group, and
systems levels and to enhance classroom, school,
home, and community factors related to children’s
cognitive and academic skills

® Implement methods to promote intervention accept-
ability and fidelity and appropriate data-based
decision making procedures, monitor responses of
children to instruction and intervention, and evaluate
the effectiveness of services

2.4 Interventions and Mental Health Services

to Develop Social and Life Skills

School psychologists have knowledge of the following:

® Biological, cultural, social, and situational influences
on behavior and mental health and behavioral and
emotional impacts on learning, achievement, and life
skills

® Human developmental processes related to social-
emotional skills and mental health, including pro-
cesses of typical development, as well as those related
to psychopathology and behavioral issues, across
diverse situations, contexts, and characteristics

® Empirically supported strategies to promote social—
emotional functioning and mental health

® Strategies in social-emotional, behavioral, and men-
tal health services that promote children’s learning,
academic, and life skills, including, for example,
counseling, behavioral intervention, social skills
interventions, instruction for self-monitoring, etc.

® Techniques to assess socialization, mental health, and
life skills and methods for using data in decision
making, planning, and progress monitoring
School psychologists, in collaboration with others,

demonstrate skills to:

® Use assessment and data collection methods to develop
appropriate social-emotional, behavioral, and mental
health goals for children with diverse abilities, disabil-
ities, backgrounds, strengths, and needs

Standards for the Credentialing of School Psychologists

® Implement services to achieve outcomes related to
socialization, learning, and mental health, including,
for example, counseling, consultation, behavioral
intervention, home—school collaboration, and other
evidence-based practices

® Integrate behavioral supports and mental health
services with academic and learning goals for
children

® Use empirically supported strategies to develop and
implement services at the individual, group, and/or
systems levels and to enhance classroom, school,
home, and community factors related to children’s
mental health, socialization, and learning

® Implement methods to promote intervention accept-
ability and fidelity and appropriate data-based
decision making procedures, monitor responses of
children to behavioral and mental health services,
and evaluate the effectiveness of services

2.5 Diversity in Development and Learning

School psychologists have knowledge of the following:

® Individual differences, abilities, disabilities, and other
diverse characteristics of people in settings in which
school psychologists work

® Psychological and educational principles and
research related to diversity factors for children,
families, and schools, including factors related to
culture, individual, and role differences (e.g., age,
gender or gender identity, cognitive capabilities,
social-emotional skills, developmental level, race,
ethnicity, national origin, religion, sexual and gender
orientation, disability, chronic illness, language,
socloeconomic status)

® Empirically supported strategies in psychology and
education to enhance services for children and
families and in schools and communities and
effectively address potential influences related to
diversity

® Strategies for addressing diversity factors in design,
implementation, and evaluation of all services
School psychologists demonstrate skills to:

® Provide effective professional services in data-based
decision making, consultation and collaboration, and
direct and indirect services for individuals, families,
and schools with diverse characteristics, cultures, and
backgrounds, with recognition that an understanding
of and respect for diversity and in development and
learning is a foundation for all aspects of service
delivery
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In collaboration with others, address individual
differences, strengths, backgrounds, and needs in
the design, implementation, and evaluation of
services in order to improve academic, learning,
social, and mental health outcomes for all children in
family, school, and community contexts

In schools and other agencies, advance social justice and
recognition that cultural, experiential, linguistic, and
other areas of diversity may result in different strengths
and needs; promote respect for individual differences;
recognize complex interactions between individuals with
diverse characteristics; and implement effective methods
for all children, families, and schools to succeed
Provide culturally competent and effective practices
in all areas of school psychology service delivery and
in the contexts of diverse individual, family, school,
and community characteristics

2.6 School-Wide Practices to Promote
Learning

School psychologists have knowledge of the following:

School and systems structure, school organization,
general education, special education, and alternative
educational services across diverse settings
Psychological and educational principles and
research related to organizational development and
systems theory,

Issues and needs in schools, communities, and other
settings, including accountability requirements and
local, state, and federal policies and regulations
Empirically supported school practices that promote
academic outcomes, learning, social development,
and mental health; prevent problems; and ensure
positive and effective school organization and climate
across diverse situations, contexts, and characteristics
School psychologists, in collaboration with others,

demonstrate skulls to:

Design and implement empirically supported prac-
tices and policies in, for example, areas such as
discipline, instructional support, staff training, school
Improvement activities, program evaluation, student
transitions at all levels of schooling, grading, home—
school partnerships, etc.

Utilize data-based decision making and evaluation
methods, problem-solving strategies, consultation,
and other services for systems-level issues, initiatives,
and accountability responsibilities

Create and maintain effective and supportive learn-
ing environments for children and others within a
multitiered continuum of school-based services
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® Develop school policies, regulations, services, and
accountability systems to ensure effective services for
all children

2.7 Preventive and Responsive Services

School psychologists have knowledge of the following:

® Psychological and educational principles and
research related to resilience and risk factors in
learning and mental health

® Methods of population-based service delivery in
schools and communities to support prevention and
timely intervention related to learning, mental health,
school climate and safety, and physical well-being
across diverse situations, contexts, and characteristics

® Universal, selected, and indicated (i.e., primary,
secondary, and tertiary) prevention strategies at the
individual, family, group, and/or systems levels related
to learning, mental health, and physical well-being

® Empirically supported strategies for effective crisis
prevention, preparation, and response
School psychologists, in collaboration with others,

demonstrate skuls to:

® Promote environments, contexts, and services for
children that enhance learning, mental and physical
well-being, and resilience through protective and
adaptive factors and that prevent academic problems,
bullying, violence, and other risks

® Use assessment and data collection methods to
develop appropriate goals for and to evaluate
outcomes of prevention and response activities and
crisis services

¢ (ontribute to, design, implement, and/or evaluate
prevention programs that integrate home, school,
and community resources and promote learning,
mental health, school climate and safety, and physical
well-being of all children and families

¢ (ontribute to, design, implement, and/or evaluate
services for crisis prevention, preparation, response,
and recovery at the individual, family, and systems
levels and that take into account diverse needs and
characteristics

® Utilize data-based decision making methods, prob-
lem-solving strategies, consultation, collaboration,
and direct and indirect services for preventive and
responsive services to promote learning and mental
health and for crisis services

2.8 Family-School Collaboration Services

School psychologists have knowledge of the following:




Characteristics of families, family strengths and
needs, family culture, and family—school interactions
that impact children’s development

Psychological and educational principles and
research related to family systems and their influences
on children’s academic, motivational, social, beha-
vioral, mental health, and social characteristics
Empirically supported strategies to improve outcomes
for children by promoting collaboration and partner-
ships among parents, schools, and community
agencies, and by increasing family involvement in
education

Methods that improve family functioning and
promote children’s learning, social development,
and mental health, including, for example, parent
consultation, conjoint consultation, home—school
collaboration, and other evidence-based practices
School psychologists, in collaboration with others,

demonstrate skills to:

Design and implement empirically supported prac-
tices and policies that facilitate family—school partner-
ships and interactions with community agencies to
enhance academic, learning, social, and mental
health outcomes for all children

Identify diverse cultural issues, situations, contexts,
and other factors that have an impact on family—
school interactions and address these factors when
developing and providing services for families
Utilize data-based decision making and evaluation
methods, problem-solving strategies, consultation,
and direct and indirect services to enhance family—
school-community effectiveness in addressing the
needs of children

Design, implement, and evaluate educational, support,
and other types of programs that assist parents with
promoting the academic and social-behavioral success
of their children and addressing issues and concerns

2.9 Research and Program Evaluation

School psychologists have knowledge of the following:

Research design, measurement, and varied methods of
data collection techniques used in investigations of
psychological and educational principles and practices
Statistical and other data analysis techniques suf-
ficient for understanding research and interpreting
data in applied settings

Program evaluation methods at the individual, group,
and/or systems levels

Technology and information resources applicable to
research and program evaluation

Standards for the Credentialing of School Psychologists

® Techniques for judging research quality; synthesizing
results across research relevant for services for
children, families, and schools; and applying research
to evidence-based practice
School psychologists demonstrate skills to:

® FEvaluate and synthesize a cumulative body of
research and its findings as a foundation for effective
service delivery

® Provide assistance in schools and other settings for
analyzing, interpreting, and using empirical founda-
tions for effective practices at the individual, group,
and/or systems levels

® Incorporate various techniques for data collection,
measurement, analysis, accountability, and use of
technology resources in decision-making and in
evaluation of services at the individual, group, and/
or systems levels

® In collaboration with others, design, conduct ana-
lyses, and/or interpret research and/or program
evaluation in applied settings

2.10 Legal, Ethical, and Professional Practice

School psychologists have knowledge of the following:

® History and foundations of their profession

® Multiple school psychology service delivery models
and methods

® Ethical and professional standards for school
psychology
Legal standards and regulations

® TFactors related to professional identity in school
psychology

® Relevant information sources and technology
Methods for planning and engaging in continuing
education
School psychologists demonstrate skills to:

® Provide services consistent with ethical and profes-
sional standards in school psychology

® Provide services consistent with legal standards and
regulations

® Engage in effective ethical and professional decision-
making that reflects recognition of diverse needs and
characteristics of children, families, schools, and
other professionals

® Apply professional work characteristics needed for
effective practice as a school psychologist, including
respect for human diversity and social justice, com-
munication skills, effective interpersonal skills, respons-
ibility, adaptability, initiative, and dependability

® Utilize supervision and mentoring for effective school
psychology practice
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® Engage in effective, collaborative professional rela-
tionships and interdisciplinary partnerships

® In collaboration with other professionals (e.g., teachers,
principals, library and media specialists), access, evalu-
ate, and utilize information resources and technology in
ways that enhance the quality of services for children

16

Advocate for school psychologists’ professional roles
to provide effective services, ensure access to their
services, and enhance the learning and mental health
of all children and youth
Engage in career-long self-evaluation and continuing
professional development
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